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Abstract: Digital Platforms and social media have developed from communication and entertainment
spaces into important digital environments for education. This research review examines how
platforms such as YouTube, Facebook, Instagram, LinkedIn, Twitter/X, WhatsApp and Telegram can
support learning, collaboration, communication, access to educational resources and digital literacy.
The review focuses on the distinction between passive social-media activity and purposeful educational
use. The research indicates that social media can support collaborative learning, student engagement,
self-paced learning, knowledge sharing and access to tutorials, study materials, discussion groups and
professional communities. At the same time, the educational use of these platforms is associated with
challenges including distraction, misinformation, privacy and security concerns, inappropriate
content, addiction, sleep disruption and reduced face-to-face communication. The review concludes
that the educational value of social media depends strongly on purposeful, balanced and guided use.
Structured learning spaces, digital-literacy education, responsible behaviour and integration with
teaching practices can help move social-media use beyond “like and share” toward meaningful
learning.
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L. INTRODUCTION
In the digital era, Digital Platforms and social media have transformed the way people communicate, collaborate and
share information. Platforms such as YouTube, Facebook, Instagram, LinkedIn and Twitter/X are no longer limited to
entertainment and personal networking. They are increasingly being used in educational contexts to support
communication, access to knowledge, collaboration and student engagement.
The central idea of the present research is represented by the phrase “Beyond ‘Like and Share’.” The phrase
emphasizes the movement from passive online interaction toward purposeful academic participation. A student may use
the same digital platform for entertainment, communication and learning. Therefore, the educational importance of
social media cannot be understood simply by asking whether students use social media. It is necessary to examine how,
why and for what educational purposes the platforms are used.
Digital platforms can extend learning beyond classroom hours. Students can access video tutorials, study materials,
discussion groups, live sessions, webinars and professional communities from different locations. Teachers can share
announcements, learning resources and discussion prompts, while students can participate in discussions, peer learning
and collaborative activities. These possibilities can create a learning environment that is more continuous and
connected.
The research also recognizes that social media has a double-sided role in education. Its educational potential exists
alongside problems such as distraction, misinformation, privacy concerns, excessive use, addiction and reduced face-to-
face communication. Constant exposure to social-media content may also contribute to sleep disruption and difficulties
in concentration. Consequently, educational institutions need to consider not only whether social media is used but how
it is integrated into teaching and learning.
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The literature reviewed in the research supports the idea that purposeful social-media use can contribute to active
learning, collaboration, engagement and online learning communities. At the same time, effective integration requires
guidance, digital-pedagogy skills and responsible use. The present review therefore focuses on the opportunities,
limitations, educational applications and future directions identified in the research.

II. BACKGROUND OF THE STUDY
Social media has developed into a broad digital ecosystem containing video content, group communication,
professional networking, live sessions and user-generated educational material. This development has created
opportunities for students, teachers and educational institutions to use familiar digital environments for academic
purposes.
Different platforms can serve different educational functions. YouTube can provide supplementary video tutorials and
lectures. Facebook groups and WhatsApp or similar group platforms can support assignment discussions, resource
sharing and collaborative activities. LinkedIn can provide professional networking opportunities. Telegram and other
digital spaces can be used for educational communication and sharing resources.
Another important background issue is digital literacy. Students need to locate, evaluate and communicate information
online. Exposure to diverse sources can support critical thinking, but it can also expose learners to unreliable
information and misinformation. Educational use of social media therefore requires the ability to evaluate source
credibility and communicate responsibly.
The background of the study also identifies mental-health concerns, social-media addiction and sleep disruption.
Excessive dependence on social media may interfere with studies and offline relationships, while late-night scrolling
can affect sleep and consequently concentration and academic functioning. These concerns strengthen the need for
balanced and structured use.
Overall, the background establishes a balance between opportunity and risk. Digital Platforms can make educational
resources more accessible and strengthen communication and collaboration, but their effectiveness depends on
purposeful, responsible and guided use.

III. REVIEW OF LITERATURE
3.1 Greenhow and Lewin (2016)
Greenhow and Lewin examined the changing educational landscape created by social media. Their work highlights the
transformative potential of social media in formal education. Platforms such as Facebook, YouTube and Twitter can
support active learning, collaboration and online learning communities. This work supports the view that Digital
Platforms can function as educational media rather than being limited to communication and entertainment.

3.2 Junco (2012)

Junco reported a positive relationship between purposeful social-media use and student engagement. The research
discussed the use of Twitter for class discussions, announcements and educational debates. The findings support the
importance of guided and purposeful participation.

3.3 Manca and Ranieri (2017)

Manca and Ranieri reviewed the use of social networking tools by teachers. Their work indicates that educators can use
digital resources to support engagement, critical thinking and collaboration. However, inadequate digital-pedagogy
training can limit effective integration.

3.4 Smith (2020) and Sharma & Singh (2022)

The topic research refers to work discussing YouTube and LinkedIn as digital classrooms. These platforms can provide
access to lectures, tutorials and professional networking opportunities. Such resources can contribute to lifelong
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learning by allowing students to explore educational and professional material beyond their immediate classroom
environment.

3.5 Dumpit and Fernandez (2017)

Dumpit and Fernandez examined the use of social media in higher education institutions using the Technology
Acceptance Model. The study provides a theoretical foundation for understanding the adoption of social media by
educators and students.

3.6 Meena (2013)

Meena discussed the role of social media in education, including self-paced learning, collaborative activities and
enhanced student-teacher interaction. These areas correspond with the present research focus on communication,
collaboration and access to learning resources.

3.7 Romero-Hall (2017)

Romero-Hall used qualitative methods to explore social media and higher-education learning experiences, including
professional growth and informal learning. This supports the view that learning through social media may extend
beyond formal classroom activities.

3.8 Overall Review of Literature

The reviewed literature shows a broad agreement that Digital Platforms can provide educational value when they are
used with a clear academic purpose. Social media can support interactive and student-centred learning, collaboration,
engagement, communication and access to global resources. At the same time, the literature and the present research
identify the need for guidance because unstructured use can result in distraction, misinformation and misuse.

IV. EDUCATIONAL ROLE OF DIGITAL PLATFORMS AND SOCIAL MEDIA
4.1 Collaborative Learning
Students can use online groups for assignments, resource sharing, peer discussion and problem solving. Group-based
communication can continue outside classroom hours and allow students to support one another during academic
activities.

4.2 Student Engagement
Digital Platforms can increase opportunities for participation through class-related discussions, academic
communication, online communities and interactive content. Purposeful participation can make learners more active.

4.3 Access to Educational Resources

Social media provides access to tutorials, lectures, study materials, summaries, webinars and discussion forums.
YouTube is identified in the research as a source of supplementary video tutorials, while group-based platforms can be
used for sharing academic resources.

4.4 Communication Between Students and Teachers

Digital platforms can support communication through announcements, discussion prompts, resource sharing and online
question-and-answer activities. The research also identifies teacher collaboration and professional resource sharing as
useful areas of digital engagement.

Copyright to IJARSCT E. 175

www.ijarsct.co.in

E DOI: 10.48175/568




({ IJARSCT

xx International Journal of Advanced Research in Science, Communication and Technology \

IJARSCT International Open-Access, Double-Blind, Peer-Reviewed, Refereed, Multidisciplinary Online Journal

ISSN: 2581-9429 Volume 6, Issue 2, October 2026 Impact Factor: 8.2

4.5 Digital Literacy and Critical Thinking
Educational use of social media requires learners to evaluate online information, recognize misinformation, verify
sources and understand online etiquette. These activities can strengthen digital literacy and critical thinking.

4.6 Professional and Lifelong Learning
Platforms such as LinkedIn can provide professional networking opportunities, while educational videos and online
communities allow students to explore resources beyond formal classroom hours.

4.7 Platform-Specific Educational Use

YouTube is associated with video-based learning, Facebook and WhatsApp-type groups with collaboration and
communication, and LinkedIn with professional networking. Instagram, Telegram and other platforms may also
provide educational content and communication spaces.

V. CHALLENGES AND LIMITATIONS IN EDUCATIONAL USE
5.1 Digital Distraction
Notifications, entertainment content and unrelated social-media activity can divert students' attention from academic
work.

5.2 Misinformation and Unreliable Content
Social media contains a wide range of user-generated information. Students may encounter inaccurate or unreliable
educational material, making source evaluation important.

5.3 Privacy and Security Concerns
Educational use of social platforms can create privacy and security concerns. The research emphasizes responsible
participation and structured, moderated learning spaces.

5.4 Addiction and Excessive Use
Students may become highly dependent on social media for interaction and validation. Excessive use can interfere with
academic activities and offline relationships.

5.5 Sleep Disruption and Academic Functioning
Late-night scrolling and prolonged screen use may affect sleep. Poor sleep can influence concentration and academic
functioning.

5.6 Reduced Face-to-Face Communication
Although digital platforms improve online communication, excessive reliance may reduce opportunities for direct face-
to-face interaction.

5.7 Mental-Health Concerns
The research identifies concerns related to constant comparison with idealized online images, anxiety, low self-esteem
and fear of missing out.

5.8 Limitations of the Research
The research identifies limited sampling and generalizability, self-reported data bias, the snapshot nature of the study,
difficulty in measuring direct academic performance, ethical constraints on observing private interactions and possible
researcher bias in qualitative analysis.
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VI. RESEARCH METHODOLOGY AND EVIDENCE BASE
6.1 Mixed-Methods Approach
The research proposes a mixed-methods approach using an explanatory sequential design. Quantitative information can
provide measurable evidence about frequency, purpose, platform use and perceived impact, while qualitative
information can provide deeper understanding of participants' experiences.
6.2 Quantitative Phase
A cross-sectional survey is proposed using a stratified random sample of students and educators. Nominal questions
and Likert-type scales are intended to measure frequency, purpose, perceived impact, platforms and content types.
6.3 Qualitative Phase
Semi-structured interviews and focus group discussions are proposed with purposively selected participants to explore
benefits, challenges and experiences of using social media for learning.
6.4 Sampling
The target population includes students, teachers and educational administrators. Stratified random sampling is
proposed for the quantitative phase and purposive sampling for interviews and focus groups. The source does not
provide a complete numerical sampling frame, so no unsupported population figure is added.
6.5 Data Collection
Primary information is intended from online surveys/questionnaires, interviews and focus groups. Secondary
information comes from academic books, research articles, policy documents and research reports.
6.6 Data Analysis
The proposed analysis combines descriptive and inferential statistics with thematic analysis. Frequencies, percentages
and distributions can summarize platform use. Regression analysis may be used where supported. Open-ended
responses can be analyzed thematically and triangulated with quantitative patterns and literature.
6.7 Documented Open-Ended Responses
The research document records 32 responses to the open-ended suggestions question. Themes include collaboration,
learning-management-system integration, active participation, educational content, teacher collaboration, online study
groups, live Q&A, engagement measurement and responsible use.
6.8 Key Implications
The documented evidence suggests that social media is most useful when academic activities are structured around it.
Suggested practices include online study groups, peer teaching, explainer videos, infographics, live Q&A, teacher
resource sharing and analytics for participation.

VII. FUTURE TRENDS AND RESEARCH DIRECTIONS
7.1 Longitudinal Studies
Future research can examine learning outcomes and engagement over longer periods rather than capturing behaviour at
only one point.
7.2 Integration with AL, VR and AR
The research identifies Al, Virtual Reality and Augmented Reality as emerging areas for future investigation in digital
learning.
7.3 Platform-Specific Pedagogy
Different platforms provide different forms of content and interaction. Future work can develop teaching strategies
suited to particular platforms.
7.4 Cross-Cultural and Comparative Research
Comparative research can examine whether educational uses, benefits and challenges differ across institutions,
communities and cultural settings.
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7.5 Policy and Ethical Frameworks

Future studies can examine practical ethical and institutional frameworks addressing privacy, misinformation,
inappropriate content and responsible participation.

7.6 AI-Generated Content

The research identifies Al-generated content as an emerging area requiring study in relation to educational quality,
information evaluation and digital literacy.

7.7 Informal and Lifelong Learning

Future research can examine how social media contributes to informal learning, professional development and lifelong
learning.

7.8 Educational Recommendations

Incorporate digital literacy into educational curricula.

Create structured and moderated learning spaces.

Model responsible online behaviour for students.

Combine traditional teaching with appropriate social-media activities.

Encourage mindful and balanced student use.

Strategically use educational videos, discussions and online resources.

Promote teacher collaboration and sharing of educational resources.

Use engagement analytics where appropriate to understand participation.

VIII. CONCLUSION
The review establishes that Digital Platforms and social media have moved beyond simple communication and
entertainment and can play a meaningful role in education. Their educational value is visible in collaborative learning,
student engagement, access to educational resources, communication, digital literacy, professional networking and
lifelong learning.
However, social media is not automatically educational. Distraction, misinformation, privacy concerns, addiction, sleep
disruption, mental-health concerns and reduced face-to-face communication can undermine learning when use is
excessive or unstructured. The distinction between passive scrolling and active academic participation is therefore
central to the idea of “Beyond ‘Like and Share’.”
The reviewed literature and the research methodology support a balanced approach in which Digital Platforms
supplement traditional teaching through structured activities, moderated learning spaces, digital-literacy education and
responsible use. Future research involving longitudinal studies, emerging technologies, platform-specific pedagogy,
policy and ethics can further clarify how digital environments can contribute to effective and sustainable learning.
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REVIEW SUMMARY
The research review presents the role of Digital Platforms and social media in education as a balance between
opportunity and risk. The literature supports purposeful use for collaboration, engagement, access to resources and
digital literacy, while the research identifies distraction, misinformation, privacy, excessive use and other concerns. The
overall direction of the research is toward structured, responsible and meaningful digital learning rather than passive
social-media interaction.
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