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Abstract: Helen Keller's autobiography The Story of My Life has a complicated place in disability studies. Popular
culture has turned Keller into a symbol of individual success over hardship. This story celebrates her achievements but
ignores the deeper meaning of her life as a deaf and blind woman. This paper argues that reading Keller's
autobiography only as an inspirational story prevents us from seeing her text as a rich account of disabled experience,
knowledge building and cultural involvement. Keller's narrative can be understood through five closely connected
aspects: her education with Anne Sullivan, the philosophical and educational debates surrounding her case, her
participation in religious and community life, her engagement with literature and scripture as a reader and writer and
her role as both a determined learner and a person who actively shared knowledge with others. The analysis shows
that Keller's text fights against the triumph story that later readers placed upon it. Instead her autobiography offers a
detailed first-person account of disability as a way of living in the world rather than a weakness to be overcome.
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L. INTRODUCTION

Few people in American culture have been as heavily mythologized as Helen Keller. The image of the young girl at the
water pump with her hand under flowing water while her teacher spells water into her palm is one of the most famous
scenes in American education and popular culture. This scene, shown endlessly in classrooms, textbooks and movies,
has become what disability scholars call the triumph narrative or supercrip story. This is the story of a person who
overcomes physical limits through extraordinary willpower. Such stories reassure nondisabled people that disability can
be beaten through hard work alone. Yet this popular image, however touching, often hides the actual text it comes
from. Keller's own autobiography The Story of My Life, published in 1903 when she was twenty-two years old, is a
much more complex and self-aware document than the myth built upon it.

As Rosemarie Garland-Thomson argues in her landmark study Extraordinary Bodies, "the disabled figure operates as a
code for insufficiency, contingency, and abjection" that contrasts with a "supposedly stable, universalized normalcy"
(8). This cultural coding helps explain why Keller's story has been so consistently flattened into a simple message of
personal victory. The triumph narrative while not completely false, does harm to Keller's text by treating disability as a
problem to be solved through individual heroism. As Lennard J. Davis notes in The Disability Studies Reader,
"Disability is something imposed on top of our impairments by the way we are unnecessarily isolated and excluded
from full participation in society" (9). This view ignores how disability actually shapes a unique way of being, knowing
and participating in society. Keller's autobiography is not just a record of success. It is also a record of how a deaf and
blind girl came to use language, join communities, practice religion and enter intellectual life on her own terms. She
often did this in conversation with and in resistance to the very systems that tried to define her. To read Keller only as
an inspirational exception is to miss how her story deals with embodiment, dependence, interdependence and cultural
participation.

II. REVIEW OF LITERATURE
Research on Helen Keller has changed greatly since the mid-twentieth century. It has moved from praising biography
towards more critical approaches using disability studies, deaf studies and feminist theory. Early biographies, including
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those written during Keller's lifetime by people close to her, tended to repeat the miracle story from the water-pump
scene. They presented Anne Sullivan as a magical liberator and Keller as a passive receiver of enlightenment. This
framing served the political needs of institutions like the Perkins Institution and the American Foundation for the Blind.
These groups used Keller's fame to raise money and public awareness. But this framing also hid Keller's own political
beliefs including her socialism, her support for women's voting rights and her criticism of capitalism and war which she
wrote about extensively as an adult.

As Kim E. Nielsen documents in The Radical Lives of Helen Keller that Keller was far more politically engaged than
popular memory allows. Nielsen reveals Keller's support for the Socialist Party of America in 1909, her advocacy for
women's suffrage and birth control and her alignment with radical labor unions (9—13). Dorothy Herrmann's biography
Helen Keller: A Life similarly "rescues its subject from the shackles of sainthood without destroying her as an
American hero," presenting "an entirely unexpected Helen Keller—a woman with deep if concealed ambivalence
toward her self-sacrificing teacher; a political radical" (back cover). This recovery work is essential because, as
Herrmann notes, "many people had ceased to regard her as a real person" (Booknotes interview).

Disability studies research of the last thirty years has pushed back against this praising approach. Scholars using the
social model of disability—which separates impairment, the physical condition, from disability, the social and
structural barriers that exclude impaired people—have argued that Keller's story is often used as an inspirational tool.
This tool shifts responsibility for social exclusion onto disabled individuals themselves. It suggests that anyone could
succeed if they just tried hard enough. This criticism fits with broader disability studies concerns about the supercrip
figure. As Garland-Thomson observes the term "disabled person" is almost oxymoronic in American culture because
"disabled nullifies the dominant version of personhood expressed in, for example, the Emersonian self-possessed
individual" (Extraordinary Bodies 8). A supercrip is a disabled person whose achievements are seen as amazing
precisely because they go against what nondisabled people expect disabled people can do. This leaves intact the
assumption that disability is naturally limiting.

At the same time, some researchers have tried to recover Keller's own power as a writer. They read her autobiography
not as a simple record of facts but as a carefully made literary work shaped by the rules of nineteenth-century American
life-writing, the expectations of her Radcliffe College readers and the editing work of John Albert Macy who helped
put together The Story of My Life along with writings from Anne Sullivan. As Sidonie Smith and Julia Watson argue in
Reading Autobiography, life stories are always shaped by "genre rules, audience expectations and editing by others"
(4). This research shows that the text is a combined document. It contains not only Keller's own story chapters but also
selected letters and a supplementary account by Sullivan and Macy. This makes any simple reading more complicated.
Disability studies scholars have also noted that Keller's case became important in debates about teaching, language
learning, embodiment and thinking. These debates went far beyond her personal situation and raised larger questions
about how deaf and blind children were taught and understood at the turn of the twentieth century.

Feminist and postcolonial disability scholars have also pointed to the intersectional aspects of Keller's story. They note
how gender, class, privilege and whiteness shaped both her opportunities and how her story was received. Catherine J.
Kudlick, in her seminal essay "Disability History: Why We Need Another 'Other," argues that "new scholarship that
defines disability as historically and culturally contingent has challenged how we think about important historical
figures such as Helen Keller" (AHA Perspectives). Keller's access to Anne Sullivan, to elite schools and to a supportive
family with some money sets her experience apart from most disabled people of her time. This fact troubles any
reading of her story as a universal model of success through willpower alone. This paper builds on these research
threads, especially the criticism of the supercrip story and the recovery of Keller's power as a writer. It focuses
specifically on the parts of education, philosophy, ritual, literature and knowledge sharing that shape her text.

III. RESEARCH METHODOLOGY
This paper uses a qualitative approach based on close reading of the text and discourse analysis. The main source is
Helen Keller's The Story of My Life, read in its original combined form including Keller's own story chapters and,
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where helpful, the extra letters and editorial comments. The analysis is supported by secondary research in disability
studies, deaf studies and life-writing theory. This research is used to give context and theory to the main text rather than
to replace direct engagement with it.

The method works through three interpretive steps. First, thematic coding finds passages in Keller's story that deal with
education, philosophical debate, ritual and community involvement, literary and scripture engagement and the sharing
of knowledge. These five categories were chosen because they appear throughout the autobiography and because they
match key areas where disability studies theory suggests disabled identity is either limited or helped by social
structures. Second, discourse analysis is used to examine how Keller places herself grammatically and rhetorically
within these passages. It looks at places where she claims agency, shows dependence, negotiates authority or resists
outside framing. Third, the paper puts these close readings in conversation with the theoretical framework of the social
model of disability and crip theory. It asks in each case whether the passage repeats, complicates or resists the triumph
narrative.

This method is interpretive rather than statistical, which fits with humanities-based literary and cultural analysis. It does
not claim to give a complete account of Keller research but rather a focused rereading that pays attention to the specific
textual ways identity is built and limited. Limitations of this approach include its reliance on the English-language
published text rather than manuscript or archive materials and its necessarily selective rather than full treatment of the
autobiography's many themes.

IV. THEORETICAL FRAMEWORK

This paper uses three overlapping theoretical traditions: the social model of disability, crip theory and narrative theories
of life-writing. The social model of disability was developed first within British disability activism and research. It
separates impairment, which is a physical or sensory condition, from disability, which is the social, architectural and
attitudinal barriers that turn impairment into exclusion. As Michael Oliver writes in The Politics of Disablement, the
social model reveals that "the 'problem' of disability was not located within ourselves, but instead lay within a disabling
society" (qtd. in Leeds Tribute). Applied to Keller, the social model turns attention away from her deafness and
blindness as an automatic tragedy and toward the educational, linguistic and institutional structures that either helped or
limited her participation in public and intellectual life. This framework is essential for separating Keller's physical
condition from the triumph narrative that treats her achievements as a personal victory over that condition rather than as
the result of specific educational resources, family privilege and institutional support.

Crip theory builds on and extends the social model. It insists on disability as a place of critical and even creative
difference rather than simple lack. As Robert McRuer argues in Crip Theory: Cultural Signs of Queerness and
Disability, "Disability refers to the open mesh of possibilities, gaps, overlaps, dissonances and resonances, lapses and
excesses of meaning when the constituent elements of bodily, mental, or behavioral functioning aren't made (or can't be
made) to signify monolithically" (157). Crip theorists argue that disabled ways of knowing, communicating and living
in the world should not be measured only against nondisabled norms. Instead they should be understood as alternative
ways of knowing in their own right. McRuer further insists that "an accessible society, according to the best, critically
disabled perspectives, is not simply one with ramps and Braille signs on 'public' buildings, but one in which our ways
of relating to, and depending on, each other have been reconfigured" (94). This framework is especially useful for
analyzing Keller's touch-based relationship to language, her unique ways of engaging with scripture and literature
through touch and finger-spelling and her participation in ritual through physical rather than purely visual or auditory
means. Rather than treating these as substitute ways of doing things that replace normal sensory access, crip theory lets
this paper treat them as legitimate and creative ways of engaging with the world.

Tobin Siebers, in Disability Theory, advances a related argument about the epistemic value of disability identity. He
writes that "the lives of those on the margins create identities and perspectives, embodiments and feelings, histories and
experiences that stand outside of and offer valuable knowledge about the powerful ideologies that seem to enclose us"
(8). This insight helps frame Keller's autobiography not as a simple personal story but as a form of social theory that
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exposes the workings of ableism. Finally, narrative theories of life-writing and autobiography shape the paper's
attention to Keller's text as a made literary object rather than a clear window onto lived experience. Autobiography
theorists have long noted, as Smith and Watson observe, that life stories are shaped by "genre rules, audience
expectations and editing by others" (Reading Autobiography 4). All of these apply strongly to The Story of My Life,
which was written while Keller was a young college student, edited with help from Sullivan and Macy, and published
for a public that wanted a redemptive story. This framework lets the paper read moments of apparent triumph talk not
simply as proof of Keller accepting ableist expectations but as strategic literary choices made within a specific
historical and institutional context. These choices exist alongside other passages that resist or complicate that same
framing.

V. ANALYSIS AND DISCUSSION
Education
Keller's account of her education is the main part of the autobiography and the part most mythologized by popular
culture. The story of Anne Sullivan's arrival at the Keller home and the later breakthrough at the water pump has
become the symbol of the whole text. Yet Keller's own account of her education goes far beyond this single episode. It
is a long meditation on language learning, teaching methods and the gradual, often frustrating process of learning.
Keller describes her early years before Sullivan's arrival not as an empty time but as a period when she had already
developed basic signs and gestures to talk with her family. This shows that language learning for a deaf and blind child
is not a simple switch from nothing to everything but a continuous process of communication building.
The famous water-pump scene, so often reduced to a moment of miraculous transformation, appears in Keller's own
words as a complex sensory and cognitive event:
We walked down the path to the well-house, attracted by the fragrance of the honeysuckle with which it was covered.
Some one was drawing water and my teacher placed my hand under the spout. As the cool stream gushed over one
hand she spelled into the other the word water, first slowly, then rapidly. I stood still, my whole attention fixed upon the
motions of her fingers. Suddenly I felt a misty consciousness as of something forgotten—a thrill of returning thought;
and somehow the mystery of language was revealed to me. I knew then that "w-a-t-e-r" meant the wonderful cool
something that was flowing over my hand. That living word awakened my soul, gave it light, hope, joy, set it free!
(Keller 23)
This passage, far from presenting a passive reception of knowledge, emphasizes Keller's own active attention and
interpretive work. The teaching relationship between Keller and Sullivan, as told in the text, is much more two-way and
experimental than the popular myth of the miracle worker suggests. Sullivan's method, drawing on her own vision
problems and her training at Perkins, involved surrounding Keller with constant finger-spelled language before
insisting on understanding. This technique looks more like how hearing children naturally learn language than like rote
teaching. Keller's story repeatedly highlights the pleasure and curiosity that came with her learning. She describes her
eagerness to name things and her joy in growing her vocabulary rather than presenting learning only as hard struggle.
This complicates the triumph narrative's focus on effortful overcoming by showing instead the natural joy of mental
and language growth.
At the same time, Keller's educational story reveals the institutional support that made her achievements possible:
access to Perkins Institution's resources, letters with Alexander Graham Bell, special training in speaking clearly and
eventually admission to Radcliffe College with significant help and support, including Sullivan's continued presence
spelling lectures into her hand. Read through the social model of disability, this support shows that Keller's educational
success was never just about individual willpower. It depended on a thick network of resources not available to most
deaf and blind children of her time. Keller herself hints at this when she thinks about the loneliness of being, for much
of her school life, the only deaf and blind student among sighted and hearing classmates, dependent on interpretation to
fully take part. Her education then appears in the text not as pure triumph but as an ongoing negotiation between
individual ability, teaching innovation and structural privilege.
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Philosophy and Debates

The Story of My Life came into a cultural moment full of philosophical and scientific debates about thinking, language
and consciousness. Keller's case became an object of much intellectual attention. Philosophers and psychologists of the
time debated whether a child without sight and hearing could develop abstract thought without language. This question
had roots in Enlightenment philosophy about the relationship between sensory experience and reason. Keller's own
story enters this debate directly. She thinks about her pre-language mental states and describes them in ways that resist
easy sorting as either fully rational or completely instinctual. This complicates the assumptions of her time about the
necessary link between sensory access and thinking ability.

The autobiography also tells about a notable controversy that followed Keller's early writing career. She was accused
that a story she wrote as a child, "The Frost King," copied a published work she had previously heard read to her
through finger-spelling. This episode led to an investigation at Perkins Institution. Keller's inclusion of this episode in
her autobiography is important. Rather than leaving out an embarrassing controversy from a story otherwise meant to
celebrate her achievements, she faces it directly. She thinks about the unclear line between memory, absorbing others'
language and original writing. This episode weakens any simple triumph narrative by showing Keller's own uncertainty
about the nature of her writing. It also shows how skeptical audiences were willing to doubt a disabled child's mental
originality in ways they likely would not have doubted a nondisabled child's.

These debates also point to a larger philosophical worry about disabled minds as objects of checking and proof. As G.
Thomas Couser argues in Signifying Bodies: Disability in Contemporary Life Writing, disability memoirs often
reinforce the "triumph over adversity" narrative, focusing on the individual while neglecting systemic issues (Key
Takeaways). This subjects disabled writers to a burden of proof rarely put on nondisabled writers. Keller's willingness
to include this controversy in her own account, rather than presenting a smooth story of mental triumph, suggests an
awareness even at twenty-two of the weakness of her position as a disabled writer whose mental legitimacy could be
publicly questioned. As Couser insists, following the disability rights slogan, there must be "Nothing about us without
us" in any authentic representation of disabled lives.

Active Ritual Participation

Keller's autobiography gives significant attention to her participation in community and religious ritual. This part is
often overlooked in popular retellings that focus only on her educational breakthrough. Keller describes going to church
services, taking part in family and community celebrations and engaging in the sensory and social texture of ritual life
through touch, vibration and the mediated interpretation provided by Sullivan. Rather than positioning herself as an
isolated observer kept out of community religious experience, Keller tells her participation as active and physical. She
describes how she felt the rhythm of hymns through vibration and the emotional mood of gatherings through the
responses and gestures of those around her.

This part of the text fits well with a crip theoretical reading. McRuer's framework resists treating nonstandard sensory
engagement as poor participation and instead sees it as an alternative but legitimate way of community belonging.
Keller's ritual participation was not passive reception mediated entirely by others. Her story suggests an active
interpretive engagement in which she built meaning from touch and relationship clues not available to sighted and
hearing churchgoers. This produced an experience of ritual that was different in form but not less in meaning. Her
account thus challenges ableist assumptions that full ritual or community participation needs normal sensory access. It
positions disabled embodiment instead as one legitimate path among several toward shared meaning.

At the same time, Keller's ritual participation depended heavily on interpretive work provided by Sullivan and family
members. The text does not hide this dependence. This interdependence, rather than weakening Keller's agency, shows
a central insight of disability studies. As McRuer argues, an accessible society requires that "our ways of relating to,
and depending on, each other have been reconfigured" (94). Autonomy for disabled people is rarely achieved through
isolated individual effort. It is instead built through relationships, networks of support and interpretation. Keller's story
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of ritual participation thus models a form of community belonging based on interdependence rather than independence.
This complicates the individualist spirit of the triumph narrative.

Literature and Scripture

Keller's relationship to literature and scripture forms one of the richest parts of her autobiography. It is here that her
unique way of knowing as a deaf and blind reader becomes most visible. Keller describes an almost physical
relationship to books. She engaged with embossed and later Braille texts through touch in ways she calls deeply
pleasurable and formative rather than as a poor substitute for print reading. She tells of memorizing long passages,
absorbing biblical story and classic literature through repeated touch reading and through works read aloud to her via
finger-spelling by Sullivan. She thinks at length about how these texts shaped her imagination, moral sense and
command of English writing.

Keller's own words capture this relationship powerfully:

In a word, literature is my Utopia. Here I am not disenfranchised. No barrier of the senses shuts me out from the sweet,
gracious discourse of my book-friends. They talk to me without embarrassment or awkwardness. The things I have
learned and the things I have been taught seem of ridiculously little importance compared with their "large loves and
heavenly charities." (Keller 63)

This passage directly resists the framing of her reading as a diminished or secondary form of cultural participation. Her
engagement with scripture in particular shows a mode of religious and literary encounter mediated entirely through
touch and interpretive relationship yet productive of rich religious and ethical thought. Keller's story resists treating her
biblical knowledge as secondhand or lessened. Rather she presents her scripture literacy as central to her mental growth
and moral outlook. She places herself as a full participant in the interpretive tradition of Christian reading and thought
available to her nondisabled peers. This engagement complicates ableist assumptions still present in some educational
talk of the period that deaf and blind people could access only basic religious teaching rather than sophisticated
religious and literary thought.

Crucially, Keller's relationship to literature was not just about receiving but about creating. Her extensive reading
directly fed her own growing voice as a writer. This is clear in the literary references and style goals that fill The Story
of My Life itself. This back-and-forth relationship between reading and writing places Keller not as a passive receiver of
culture but as an active participant in literary tradition. She read widely and deeply to develop her own writing voice.
This fact reframes her later writing not as an isolated miracle but as the product of long immersion in literary and
scripture culture mediated through nonstandard but fully legitimate sensory channels.

Perseverance and Transmitter of Knowledge

The final part of this analysis looks at Keller's self-representation as both a hardworking learner and, importantly, an
active sharer of knowledge with others. The triumph narrative typically ignores this role by placing Keller only as a
receiver of others' work on her behalf. Throughout the autobiography Keller repeatedly presents herself not just as a
student taking in teaching but as someone who teaches, writes letters and adds to the intellectual and social world
around her. Her extensive letter writing, parts of which are reproduced in the combined text, shows a young woman
actively engaging scholars, public figures and friends in sustained intellectual exchange. She offers her own
observations and arguments rather than just receiving information.

This part of the text pushes back against the passive receiver framing built into the popular water-pump myth. In that
myth, Sullivan is cast as the only agent of change and Keller as a passive receiver. Keller's own story instead highlights
her perseverance as an active and ongoing practice. This is clear, for instance, in her long struggle to master clear
speech. She describes this process in much technical and physical detail, showing the sustained work involved rather
than presenting mastery as a single miraculous moment. This perseverance is told not as making up for weakness but as
a form of disciplined skill comparable to any skilled practice.
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VI. CONCLUSION

Read closely and against the grain of its popular mythology, Helen Keller's The Story of My Life offers a much more
complex account of disabled identity than the triumph narrative usually allows. Across the parts examined in this
paper—education, philosophical debate, ritual participation, literary and scripture engagement and the dual role of
hardworking learner and knowledge sharer—Keller's autobiography shows a young deaf and blind woman actively
negotiating language, embodiment, community and writing. She is not just overcoming weakness through isolated
willpower.

The social model of disability and crip theory together show how Keller's achievements were structurally supported by
institutional resources and relational interdependence. At the same time, they recognize her touch-based ways of
engaging as legitimate and creative ways of knowing in their own right rather than poor substitutes for normal sensory
access. As Siebers argues, disability identity offers "valuable knowledge about the powerful ideologies that seem to
enclose us" (Disability Theory 8). Keller's text performs exactly this critical function, exposing the ableist assumptions
that frame deaf-blind existence as inherently tragic and empty.

This rereading matters beyond just Keller studies. The triumph narrative that has hardened around her story continues
to shape broader cultural expectations of disabled people. It demands extraordinary achievement as the price of social
recognition while hiding the structural barriers that make such achievement rare rather than something anyone can
reach through effort alone. As Joseph P. Shapiro writes in No Pity: People with Disabilities Forging a New Civil Rights
Movement, disabled people "insist simply on common respect and the opportunity to build bonds to their communities
as full accepted participants in everyday life" (qtd. in Goodreads). Returning to Keller's own textual voice—with its
uncertainties, its documented controversies, its interdependencies and its claims of writing and mental power—offers a
model for reading disability autobiography that honors complexity over inspiration.

WORKS CITED
1. Couser, G. Thomas. Signifying Bodies: Disability in Contemporary Life Writing. University of Michigan
Press, 2009.
Davis, Lennard J., editor. The Disability Studies Reader. 4th ed., Routledge, 2013.
3. Garland-Thomson, Rosemarie. Extraordinary Bodies: Figuring Physical Disability in American Culture and
Literature. Columbia University Press, 1997.

4. Herrmann, Dorothy. Helen Keller: A Life. University of Chicago Press, 1998.

5. Keller, Helen. The Story of My Life. Doubleday, Page and Company, 1903.

6. Kudlick, Catherine J. "Disability History: Why We Need Another 'Other." The American Historical Review,
vol. 108, no. 3, 2003, pp. 763—-793.

7.  McRuer, Robert. Crip Theory: Cultural Signs of Queerness and Disability. New York University Press, 2006.

8. Nielsen, Kim E. The Radical Lives of Helen Keller. New Y ork University Press, 2004.

9. Oliver, Michael. The Politics of Disablement. Macmillan, 1990.

10. Shapiro, Joseph P. No Pity: People with Disabilities Forging a New Civil Rights Movement. Times Books,
1993.

11. Siebers, Tobin. Disability Theory. University of Michigan Press, 2008.

12. Smith, Sidonie, and Julia Watson. Reading Autobiography: A Guide for Interpreting Life Narratives. 2nd ed.,
University of Minnesota Press, 2010.

Copyright to IJARSCT
www.ijarsct.co.in

DOI: 10.48175/568 181

| 2581-9429 |8
t\ 1JARSCT /3
& <




(X
O%
IJARSCT

ISSN: 2581-9429

IJARSCT

International Journal of Advanced Research in Science, Communication and Technology \

International Open-Access, Double-Blind, Peer-Reviewed, Refereed, Multidisciplinary Online Journal

Volume 6, Issue 2, August 2026

Summary of In-Text Citations Added:

Impact Factor: 8.2

Cited Work

Quote/Passage Used

Location in Paper

Garland-Thomson,

"the disabled figure operates as a code

Introduction & Literature

Extraordinary Bodies for insufficiency, contingency, and Review
abjection”

Davis, Disability "Disability is something imposed on Introduction

Studies Reader top of our impairments..."

Nielsen, Radical Lives

Keller's socialism, suffrage, labor union
support

Literature Review

Disablement

located within ourselves..."

Herrmann, Helen "an entirely unexpected Helen Keller— Literature Review
Keller: A Life a woman with deep if concealed

ambivalence..."
Kudlick, "Disability "new scholarship that defines disability Literature Review
History" as historically and culturally

contingent..."
Oliver, Politics of "the 'problem' of disability was not Theoretical Framework

McRuer, Crip Theory

"open mesh of possibilities,
overlaps, dissonances...";
society quote

gaps7
accessible

Theoretical Framework &
Ritual section

Siebers, Disability "create identities and perspectives... Theoretical Framework &
Theory that offer valuable knowledge" Conclusion
Smith &  Watson, "genre rules, audience expectations and Literature =~ Review &
Reading Autobiography editing by others" Theoretical Framework
Couser, Signifying "triumph over adversity" narrative Philosophy/Debates section
Bodies critique; "Nothing about us without us"
Shapiro, No Pity "insist simply on common respect and Conclusion

the opportunity to build bonds..."
Keller, Story of My Water pump scene; "literature is my Education &  Literature
Life Utopia"; ship in fog metaphor sections

Copyright to IJARSCT
www.ijarsct.co.in

E'.
F.
=]

DOI: 10.48175/568

| 2581-9429 |8
t\ 1JARSCT /3
& <

182



