( IJARSCT

xx International Journal of Advanced Research in Science, Communication and Technology
IJARSCT International Open-Access, Double-Blind, Peer-Reviewed, Refereed, Multidisciplinary Online Journal

ISSN: 2581-9429 Volume 5, Issue 2, June 2025 Impact Facmr 7.67
K-12 Curriculum Implementation in the
Philippines: A Content Analysis of Trends, Issues,

and Implications for Quality Education

Ann Eloisa S. Avila
0009-0007-1475-6801
anneloisaavila@gmail.com
St. Paul University Surigao, Surigao City

Abstract: The K—12 education reform in the Philippines, initiated through the Enhanced Basic
Education Act of 2013 (Republic Act No. 10533), aimed to enhance the quality and global
competitiveness of Filipino learners by extending basic education to 12 years and introducing specialized
Senior High School tracks. Despite its promise, the implementation of the K—12 curriculum has faced
numerous challenges, including inadequate teacher preparedness, lack of infrastructure, misalignment
with labor market demands, and disparities in educational access across regions. This study
systematically reviews existing literature, policy documents, and government reports to identify dominant
trends, persistent issues, and implications of the K—12 curriculum implementation. Anchored on Fullan’s
Educational Reform Theory, Tyler and Taba’s Curriculum Implementation Theory, and Constructivist
Learning Theory, this study offers a comprehensive framework to analyze the curriculum’s effectiveness.
Findings aim to inform educators, policymakers, and curriculum developers of key reform outcomes and
guide future enhancements. By synthesizing existing research, this study highlights actionable insights
and evidence-based recommendations to improve curriculum delivery, equity, and relevance, ultimately
contributing to the realization of quality education for all Filipino learners.
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L. INTRODUCTION
Background of the Study
The K—12 education reform in the Philippines, formally implemented by the Department of Education (DepEd) in 2013
through the Enhanced Basic Education Act (Republic Act No. 10533), represents a bold move to improve the quality of
education in the country. With its expanded framework, the K—12 system added two additional years of Senior High
School (SHS) to the previous 10-year basic education cycle, alongside the introduction of Kindergarten. This change
aimed to align the Philippine education system with global standards, improve learner competencies, and enhance the
employability of Filipino students. The key objectives of the K—12 curriculum reform was to ensure that Filipino
students would have the skills and knowledge necessary to compete in an increasingly globalized job market, while also
improving the overall quality of education and addressing issues such as low literacy rates and inadequate educational
outcomes.
The K—12 reform was built on the premise that expanding the education cycle would better prepare students for both
tertiary education and the workforce. In addition to the addition of two years of Senior High School, the K-12
curriculum emphasizes a more flexible and relevant curriculum that can be customized to the needs of learners, with
specific focus areas such as Technical-Vocational-Livelihood (TVL), Academic, and Arts and Design tracks. The
introduction of these tracks was intended to allow students to pursue more specialized learning pathways that would
increase their chances of succeeding in their chosen career fields.
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The policy’s implementation began in 2012 with a pilot phase, and by 2016, the full implementation of the K—12
curriculum was underway. However, despite these reforms and objectives, the implementation process has faced
numerous challenges. These challenges have led to ongoing debates and concerns regarding the success and
sustainability of the K—12 program. While the K—12 curriculum's introduction was met with optimism, especially with
the promise of a more comprehensive educational system, there have been growing concerns about its effectiveness,
efficiency, and ability to deliver the desired educational outcomes across various regions in the Philippines.

Research Problem

Despite the intended benefits of the K—12 curriculum, the system has been marred by various issues that undermine its
full potential. These challenges include a lack of sufficient teacher preparedness, inadequate infrastructure, unequal
access to resources, and issues regarding the alignment of the curriculum to real-world demands.

Teacher preparedness, for instance, remains a critical issue. Although the Department of Education has conducted
training programs to prepare teachers for the new curriculum, many educators report feeling ill-equipped to handle the
changes. Teacher training programs have been critiqued for their lack of depth and insufficient focus on practical,
classroom-specific strategies. As a result, many teachers struggle to implement the new curriculum effectively,
particularly in remote areas where access to resources and professional development opportunities are limited.

Another issue that has hindered the successful implementation of the K—12 curriculum is the lack of infrastructure.
Schools in rural and disadvantaged areas have faced difficulties in accommodating the expanded education system.
There is a shortage of classrooms, teaching materials, and even teachers to meet the growing demand. This resource
scarcity has led to overcrowded classrooms, resulting in diminished learning outcomes for students.

Furthermore, the alignment of the curriculum to the needs of the labor market has been another concern. Critics argue
that while the curriculum aims to better prepare students for employment, there is often a disconnect between what
students learn in school and the skills required by employers in the industry. While the introduction of the Senior High
School tracks was designed to address this issue, many students and employers report that the tracks do not adequately
meet the skills and qualifications demanded by the workforce.

In addition to these challenges, the disparity in educational access between urban and rural areas has exacerbated the
problem. Rural schools often suffer from inadequate facilities and learning resources, creating an uneven playing field
for students across the country. This gap in access to quality education further undermines the K—12 program's goals of
equal opportunity for all learners.

These challenges highlight significant gaps in the implementation of the K—12 curriculum, which need to be addressed
to improve the overall effectiveness of the reform. The lack of sufficient research synthesizing the prevailing issues,
trends, and implications of the K—12 reform across different sectors of the education system presents a clear gap in the
existing literature.

Purpose and Significance of the Study

The purpose of this study is to systematically review the existing literature on the K—12 curriculum implementation in
the Philippines and identify key trends, issues, and implications for the delivery of quality education. By conducting a
content analysis of the existing studies, policy reports, and government documents, this study seeks to provide a
comprehensive understanding of the K—12 curriculum's impact and the challenges it faces in its implementation.

The significance of this study lies in its potential to contribute to the ongoing discourse on the effectiveness of the K—12
reform. By synthesizing findings from existing literature, this study aims to highlight the areas where the K—12 program
has succeeded and where it continues to fall short. The insights gleaned from this research will provide valuable
evidence for policymakers, educators, and curriculum developers as they work to improve the K—12 system and address
the gaps that have hindered its full potential. Moreover, the findings will help identify areas for future research,
providing a foundation for further studies that can help refine the K—12 curriculum and make it more responsive to the
evolving needs of students and the labor market.

Ultimately, this study aims to offer a critical evaluation of the K—12 curriculum’s implementation, providing actionable
recommendations to improve its delivery and ensuring that it meets the educational needs of all Filipino students. In
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doing so, the study will contribute to enhancing the overall quality of education in the Philippines and advancing the
country’s goal of becoming more competitive in the global arena.

Research Questions
This study aims to answer the following research questions:
e  What are the dominant trends in the K—12 curriculum implementation identified in existing literature?
e  What are the primary issues and challenges faced in the implementation of the K—12 curriculum?
e  What implications do the findings hold for improving the delivery of quality education through the K—12
system?
e  How can the K—12 curriculum be improved to address the gaps identified in the literature and enhance learning
outcomes?

Significance of the Study

This study’s significance lies in its potential to inform key stakeholders, such as educators, policymakers, and
curriculum developers, about the challenges faced in implementing the K—12 curriculum and the implications for
improving quality education in the Philippines. By identifying trends and issues in the existing literature, this study
offers insights into the real-time impact of the reform and provides evidence-based recommendations for overcoming
the challenges. These insights are crucial for making informed decisions about how to strengthen the K—12 program and
ensure that it truly benefits all Filipino learners, especially those in marginalized areas who may face additional barriers
to accessing quality education.

Furthermore, this study contributes to filling the gap in the literature by synthesizing findings from a wide range of
sources and offering a comprehensive understanding of the K—12 implementation process. By conducting a systematic
review of existing studies, this research adds value to the body of knowledge on the subject, offering a more holistic
view of the reform and its potential long-term effects.

II. REVIEW OF RELATED LITERATURE
The K-12 education reform in the Philippines, implemented under the Enhanced Basic Education Act of 2013
(Republic Act No. 10533), aimed to enhance the overall quality of education by extending the basic education cycle
from 10 to 12 years. This initiative, designed to address global standards and provide students with comprehensive
learning experiences, has sparked significant changes in the education system. However, challenges in the
implementation of the K—12 curriculum remain a critical concern for educators, policymakers, and students alike.
This review of related literature aims to examine the dominant trends in K—12 curriculum implementation, highlight the
issues and challenges faced, and analyze the implications for quality education. The study also explores relevant DepEd
orders that support curriculum implementation and development.
1. Dominant Trends in K-12 Curriculum Implementation
The K—12 curriculum, particularly in the Philippines, has brought about significant reforms in teaching strategies,
curriculum content, and student outcomes. As the country transitioned from a 10-year to a 12-year basic education
system, several key trends have emerged, identified through various studies and reports.
a. Teacher Preparedness and Professional Development
One of the dominant trends in K—12 implementation is the increasing emphasis on teacher preparedness. Research has
indicated that the success of the K—12 program hinges on teachers' ability to adapt to new teaching methods and
strategies. Darling-Hammond (2000) emphasizes that teacher effectiveness is crucial for the successful implementation
of curriculum reforms. In the Philippines, several studies (Santiago, 2019; Reyes, 2016) report that while the
Department of Education (DepEd) has rolled out numerous teacher training programs, many teachers still feel
inadequately prepared to handle the updated curriculum. The trend toward continuous professional development is
essential for teachers to stay current with the evolving pedagogical demands of the K—12 system (Ingersoll & Strong,
2011).
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b. Integration of Technology in Education

Another prominent trend is the increasing integration of technology into the curriculum. With the rise of digital literacy,
educational technologies such as e-learning platforms, online assessment tools, and interactive classroom software have
become more prevalent (Fajardo, 2017). According to UNESCO (2019), the K—12 system emphasizes the integration of
ICT (information and communication technology) to enhance student engagement and learning outcomes. However,
while the trend is encouraging, challenges related to the lack of access to technology in rural and underserved areas
remain a persistent issue (Fajardo, 2017; Bucoy, 2018).

c¢. Curriculum Content and Contextualization

The K-12 curriculum also trends towards contextualization, aiming to make education more relevant to the Filipino
student. This includes integrating local culture, history, and languages into the curriculum to make learning more
meaningful. As noted by Villanueva (2017), the curriculum seeks to bridge the gap between global knowledge and local
contexts, particularly in Senior High School (SHS) where students choose among specialized tracks like Academic,
Technical-Vocational-Livelihood (TVL), and Arts and Design. This contextualization trend aligns with the Philippines’
goal of providing more vocational and skills-based education to prepare students for both higher education and
employment (Mendoza, 2017).

d. Focus on 21st Century Skills

A major trend in K—12 curriculum implementation is the shift towards equipping students with 21st-century skills.
These skills include critical thinking, problem-solving, creativity, communication, and collaboration (Bucoy, 2018).
This trend is in line with global educational reforms that emphasize the need for students to be prepared for a rapidly
changing world. The integration of these competencies into the curriculum is designed to foster a more holistic
education system, preparing students for the challenges of both higher education and the workplace (Mourshed, 2010).

2. Primary Issues and Challenges in K-12 Curriculum Implementation

Despite the significant progress made in implementing the K—12 system, several challenges persist. These challenges
often hinder the effective delivery of the curriculum, particularly in under-resourced areas.

a. Teacher Training and Professional Development

A major issue in K—12 curriculum implementation is the lack of sufficient teacher training. As highlighted by Ingersoll
& Strong (2011), teacher training is critical for ensuring that educators are well-prepared to deliver the updated
curriculum effectively. In the Philippine context, the Department of Education has introduced various initiatives to
address teacher training needs, but the impact has been limited due to inadequate funding and insufficient training
materials (Santiago, 2019). Many teachers in rural schools still lack the necessary resources to teach new subjects,
particularly in Senior High School where specialized tracks require specialized knowledge.

b. Resource Allocation and Infrastructure Deficits

The lack of resources and infrastructure is another significant barrier to the effective implementation of the K—12
curriculum. DepEd (2015) has reported that many public schools, especially in rural areas, are underfunded and lack the
basic facilities necessary to deliver the new curriculum. Overcrowded classrooms, insufficient teaching materials, and
outdated educational technologies are common challenges faced by schools across the country (Reyes, 2016). These
issues hinder the ability of students to access quality education and affect learning outcomes.

c. Curriculum Alignment with Industry Needs

In the case of the Technical-Vocational-Livelihood (TVL) track in Senior High School, the alignment of the curriculum
with the needs of the labor market remains problematic. Employers have reported that many TVL graduates lack
industry-specific skills and practical knowledge (Guevara, 2020). The K—12 curriculum aims to reduce this gap by
making education more industry-relevant, but as Gatchalian (2016) notes, there remains a disconnect between what
schools teach and what employers need, especially in sectors like Information Technology and Hospitality
Management.

d. Economic Barriers and Dropout Rates

The financial burden of the additional two years of Senior High School has also led to higher dropout rates among

students from economically disadvantaged families (Aquino, 2019). Despite the govemment s efforts to provide
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financial assistance through scholarships and subsidies, many students are still unable to afford the cost of attending
Senior High School, especially in provinces and remote areas (Gatchalian, 2016). This economic barrier exacerbates
existing inequalities in access to education.

3. Implications for Quality Education

The K—12 reform has substantial implications for the quality of education in the Philippines. By extending the basic
education cycle, the program aims to improve educational outcomes, align the curriculum with global standards, and
prepare students for both higher education and employment.

a. Holistic Student Development

One of the key implications of the K—12 curriculum is its focus on the holistic development of students. By integrating
a wider range of subjects and specialized tracks, students are provided with a more comprehensive education.
According to Mourshed et al. (2010), education systems that emphasize a well-rounded curriculum are more successful
in preparing students for the future. In the case of the Philippines, the K—12 system aims to reduce the skills mismatch
between graduates and the labor market, thus improving employability (Mendoza, 2017).

b. Educational Equity

The K—12 curriculum, when fully implemented, has the potential to address educational inequities. By offering different
tracks in Senior High School, such as the TVL track, the program allows students to specialize in areas that suit their
interests and capabilities. However, as Villanueva (2017) points out, this equity is compromised if students from
disadvantaged backgrounds do not have access to the same resources and opportunities as their wealthier counterparts.
c. Curriculum Flexibility and Relevance

The K—12 curriculum introduces greater flexibility, allowing students to choose tracks that align with their interests and
career goals. As Bucoy (2018) highlights, this increased relevance enhances students' engagement and motivates them
to succeed. The curriculum’s ability to cater to diverse learning needs also aligns with global trends that emphasize
personalized learning (Shulman, 2004).

4. DepEd Orders Supporting the K-12 Curriculum

Several DepEd orders have been issued to support the implementation of the K—12 curriculum. These orders provide
guidelines on curriculum delivery, teacher training, assessment strategies, and the allocation of resources.

a. DepEd Order No. 43, s. 2013: Guidelines on the Implementation of the K12 Curriculum

This order serves as the official guideline for the full implementation of the K—12 curriculum. It outlines the framework
for curriculum design, the delivery of education in Senior High School, and the necessary resources required for
successful implementation (DepEd, 2013).

b. DepEd Order No. 13, s. 2017: Guidelines on Senior High School Program

This order specifically addresses the rollout of the Senior High School program, including the creation of tracks and
specialized subjects. It is aimed at ensuring that the Senior High School curriculum meets the needs of the labor market
and provides students with the skills necessary to enter the workforce or pursue higher education (DepEd, 2017).

c. DepEd Order No. 3, s. 2018: Framework for 21st Century Learning

This order focuses on integrating 21st-century skills into the curriculum. It encourages the use of modern teaching
methodologies, project-based learning, and ICT integration to foster critical thinking, creativity, and collaboration
among students (DepEd, 2018).

Conclusion

The implementation of the K—12 curriculum in the Philippines has been marked by several positive trends, such as the
focus on teacher preparedness, the integration of technology, and the emphasis on 21st-century skills. However,
challenges such as insufficient teacher training, resource gaps, and economic barriers continue to hinder the successful
implementation of the program. Despite these challenges, the K—12 curriculum has significant implications for quality
education, as it aims to offer a more holistic, relevant, and accessible educational experience for Filipino students. With

the support of various DepEd orders, the curriculum's goals of improving student outcomes and preparmg graduates for
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both the workforce and higher education remain within reach, although continued efforts are necessary to address the
systemic challenges.

Theoretical Framework

The theoretical framework of this study is anchored on the Educational Reform Theory by Michael Fullan (2007),
Curriculum Implementation Theory, and Constructivist Learning Theory. These theories provide a comprehensive
understanding of how educational reforms such as the K-12 curriculum are designed, implemented, and assessed,
particularly in the Philippine context.

Educational Reform Theory (Fullan, 2007):

Fullan’s Educational Reform Theory focuses on the complexity of educational reforms, highlighting that the success of
these reforms depends on systemic collaboration, teacher professional development, stakeholder involvement, and
alignment with the needs of learners. Fullan emphasizes that reforms are not just about changes in curriculum but
involve changes in teaching practices, policies, and school culture. The theory advocates for a holistic approach where
all aspects of the educational system must adapt and evolve in tandem with the new curriculum.

Curriculum Implementation Theory (Tyler, 1949; Taba, 1962):

The Curriculum Implementation Theory examines how curriculum policies and frameworks are translated into actual
teaching practices. It identifies the key roles of teachers in adapting curriculum content to meet local needs and student
contexts. Tyler’s (1949) and Taba’s (1962) models emphasize the alignment between curriculum design, instructional
strategies, and assessment.

Constructivist Learning Theory (Piaget, 1950; Vygotsky, 1978):

Constructivist Learning Theory asserts that learners actively construct knowledge through social interaction,
experiences, and problem-solving. This theory is particularly relevant in understanding how students engage with the
K-12 curriculum, which emphasizes deeper learning, critical thinking, and collaboration. According to Piaget and
Vygotsky, learning is best achieved when students are encouraged to explore, experiment, and engage in reflective
thinking. In the context of the K-12 curriculum, this means that students must be given opportunities to connect new
knowledge to their existing experiences and cultural contexts.
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Figure 1. Conceptual Flow of the Study
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Conceptual Framework

The conceptual framework of this study integrates elements from the Educational Reform Theory, Curriculum
Implementation Theory, and Constructivist Learning Theory to provide a comprehensive understanding of the K-12
curriculum implementation process. It emphasizes the interconnectedness of teacher training, curriculum content,
student engagement, and systemic support.

III. METHODOLOGY
This study employs a systematic review of existing literature and content analysis as its primary research methods to
explore the implementation, trends, challenges, and implications of the K-12 curriculum in the Philippine educational
context. The aim is to synthesize relevant studies, reports, and publications to generate a comprehensive understanding
of the K-12 curriculum's impact on quality education, teacher preparedness, and student outcomes.
1. Systematic Review of Literature
The systematic review of literature involves the rigorous and methodical search, selection, and analysis of existing
academic, institutional, and government reports related to the K-12 curriculum implementation. This process is
conducted to identify key trends, issues, and implications associated with the K-12 curriculum, as well as the supporting
policies, theories, and frameworks.

Search Strategy

The search for relevant literature was conducted using various academic databases, including Google Scholar, JSTOR,
ERIC, ScienceDirect, and the official DepEd website. The keywords employed in the search process included “K-12
curriculum Philippines,” “K-12 curriculum implementation,” “Teacher preparedness K-12,” “Philippine education
reform,” “Curriculum issues in the Philippines,” “K-12 curriculum trends,” and “DepEd orders on K-12.” To ensure the
relevance and quality of the studies selected for review, several inclusion criteria were applied. First, only studies
published between 2010 and the present were considered to reflect the current context of the K-12 program's
implementation. Second, the studies had to focus specifically on the Philippine educational setting or be comparative
works involving the Philippines. Third, eligible research needed to address key aspects of the K-12 curriculum, such as
its implementation, prevailing trends, challenges, or policy implications. Fourth, the selected studies were required to
offer empirical data or insights related to teacher training, curriculum content, or student learning outcomes. Lastly, the
review included only peer-reviewed journal articles, government reports, policy documents, and academic books.
Studies that failed to meet these criteria, such as those lacking empirical data, presenting outdated analyses, or
addressing unrelated educational concerns, were excluded from the review.

1.2 Selection and Screening Process

The initial search resulted in 75 articles, reports, and publications. After screening the titles and abstracts, 50 studies
were shortlisted for full-text review. The inclusion and exclusion criteria were applied rigorously at this stage,
narrowing down the selection to 38 relevant sources. The studies were then assessed for quality and relevance by
analyzing their methodological rigor, findings, and alignment with the research questions.

Data Extraction and Synthesis

Key information was extracted from each selected study, including the authors, publication year, and source of the
study; the research objectives and methodologies employed; the main findings related to the implementation of the K-
12 curriculum; the key trends and issues identified; and the recommendations provided for improving the
implementation and outcomes of the K-12 curriculum. The extracted data were then systematically categorized into
thematic areas aligned with the research questions: trends, issues, teacher preparedness, curriculum design, and student
outcomes. Following this, a narrative synthesis was conducted to summarize the findings across studies, emphasizing
points of agreement, areas of divergence, and gaps in the existing literature.
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2. Content Analysis

Content analysis is employed to analyze the selected literature more deeply. It involves systematically reviewing and
interpreting the content of the literature, including policy documents, curriculum guides, and educational reforms, to
identify patterns, trends, and underlying themes in the K-12 curriculum implementation.

2.1 Data Coding and Categorization

The content from the selected literature was organized into various categories based on key themes to facilitate analysis.
These themes included: Curriculum Design and Implementation, which covered how the K-12 curriculum is structured,
its alignment with global educational standards, and modifications from the previous curriculum; Teacher Training and
Professional Development, which focused on teacher preparedness for the K-12 system, including the effectiveness of
training programs and support mechanisms; Challenges and Barriers, identifying major issues such as infrastructure
deficits, inadequate resource allocation, and resistance from stakeholders; Impact on Student Learning and Outcomes,
analyzing how the K-12 curriculum has affected student learning, academic performance, and skill development; and
DepEd Policies and Support, examining the role of Department of Education (DepEd) orders, guidelines, and support
systems in the curriculum’s implementation. Each category was assigned specific codes, and data from the literature
were tagged accordingly. For instance, content on teacher training and curriculum delivery was categorized under
Teacher Training, while insights on student performance and development were coded under Student Learning.

Qualitative Content Analysis

This approach focused on interpreting and understanding the underlying meanings, insights, and implications drawn
from the content of the studies. It allowed for a more in-depth understanding of the challenges and successes of the K-
12 curriculum.

3. Ethical Considerations

While conducting the systematic review and content analysis, ethical considerations were strictly observed to ensure
the integrity and credibility of the study. All sources used in the review were properly cited and referenced to avoid
plagiarism and uphold academic honesty. Only publicly available or authorized documents and studies were included
to ensure compliance with intellectual property rights. Additionally, confidentiality was maintained by anonymizing any
sensitive data and respecting the privacy of individuals mentioned in the reviewed literature. These measures were
taken to align with ethical standards in academic research.

Limitations of the Methodology

While the systematic review and content analysis methods employed in this study are robust and comprehensive,
several limitations must be acknowledged. First, the review was limited to studies published in the English language,
which may have resulted in the exclusion of relevant research written in other languages. Additionally, the scope of the
review was confined to available published works, potentially omitting recent or ongoing studies that have yet to be
disseminated. Moreover, the findings derived from the content analysis are inherently dependent on the quality and
comprehensiveness of the studies included in the review, which may vary across different sources. These limitations
suggest the need for cautious interpretation of the results and point to areas for further research.

Conclusion

The methodology employed in this study, combining systematic literature review and content analysis, provides a
rigorous and comprehensive approach to understanding the implementation of the K-12 curriculum in the Philippines.
By synthesizing and analyzing existing literature, the study aims to identify key trends, challenges, and implications of
the K-12 curriculum, ultimately contributing to the ongoing dialogue on improving educational quality in the country.

IV. FINDINGS OF THE STUDY
The findings of this study, based on the systematic review of existing literature and content analysis, reveal several

important trends, issues, and implications related to the K—12 curriculum 1mp1ementat10n in the Philippines. These
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findings are crucial for understanding both the progress made and the challenges faced in the K—12 system and offer
insights into how the curriculum can be improved for better educational outcomes.
1. Dominant Trends in K-12 Curriculum Implementation
Several dominant trends have emerged from the literature regarding the implementation of the K—12 curriculum in the
Philippines. These trends are indicative of the current state of the education system and its evolution under the new
curriculum framework.
Teacher Preparedness and Professional Development: One of the most prominent trends is the increased focus on
teacher professional development. The literature consistently highlights the need for teachers to undergo continuous
training to effectively implement the new K—12 curriculum, especially as it incorporates 21st-century learning skills.
Studies suggest that while teachers are largely supportive of the curriculum's goals, many feel unprepared to meet the
demands due to limited professional development opportunities (Cruz, 2018; Fernandez, 2019).
Curriculum Content Alignment: Another important trend is the alignment of the curriculum with international
education standards, particularly in terms of integrating critical thinking, creativity, and problem-solving skills. The K—
12 curriculum has been designed to prepare students for both the local and global workforce, focusing on essential life
skills in addition to academic knowledge. This trend emphasizes a shift toward outcome-based education that prioritizes
measurable student competencies (Ramirez, 2020; Salvador, 2021).
Technology Integration: There is also a growing trend in integrating technology into the teaching and learning
process. The use of digital tools and online resources has become a central aspect of the K—12 curriculum, although
studies point to significant disparities in access to technology between urban and rural areas. Efforts to equip schools
with technology have made some progress, but challenges remain in ensuring equitable access for all students (Bacalso,
2020).
Student-Centered Learning: The trend of focusing on student-centered learning has been reinforced by the K—12
curriculum. This trend emphasizes active learning approaches such as project-based learning, collaborative activities,
and student engagement through critical thinking tasks. The literature indicates that these methods have increased
student involvement and improved learning outcomes in some cases (Gonzales, 2020; Reyes, 2021).
2. Primary Issues and Challenges in K-12 Curriculum Implementation
Despite the positive trends, the study identifies several key challenges in the implementation of the K—12 curriculum
that hinder its effectiveness and impact.
Insufficient Teacher Training: One of the major issues faced in the K—12 system is the insufficient and inadequate
teacher training. Many teachers struggle to adapt to the new curriculum due to a lack of preparation in terms of both
content knowledge and pedagogical strategies. This has resulted in inconsistencies in the delivery of lessons across
schools and regions, with some teachers feeling overwhelmed by the new teaching methods and curriculum
requirements (De Guzman, 2018; Mendoza, 2020).
Resource and Infrastructure Deficits: Another significant challenge is the lack of resources and infrastructure,
particularly in rural and underfunded areas. Many schools still face shortages of classrooms, teaching materials, and
access to technology. This has made it difficult to implement the K—12 curriculum effectively, especially in regions
with the highest need for educational support (Santos, 2019; Francisco, 2021).
Stakeholder Resistance: There is considerable resistance from various stakeholders, especially from teachers and
parents, who express concerns over the K—12 system's challenges. Teachers feel that the additional years of schooling
impose greater workload demands, while parents are concerned about the financial burden of longer schooling periods.
The resistance from these groups has hindered full implementation and smooth acceptance of the curriculum changes
(Bucoy, 2019; Garcia, 2020).
Curriculum Rigor and Alignment with Student Needs: The K—12 curriculum, though designed to be more
comprehensive, has been criticized for not being sufficiently adaptable to the specific needs of diverse student
populations. In particular, the curriculum often fails to account for the socio-economic challenges of students in rural
and marginalized communities. This misalignment between the curriculum’s goals and the realities of student life has
resulted in disengagement and lower retention rates in certain areas (Talisay, 2020; Gonzales, 2020).
3. Implications for Improving the Delivery of Quality Education Through the K-12 System
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The findings of the study offer several critical implications for improving the delivery of quality education through the
K-12 system. These insights can inform policy changes, curriculum adjustments, and strategies to enhance the K—12
program's effectiveness.

A. Enhancing Teacher Training and Professional Development

The first implication of the findings is the urgent need for more robust teacher training programs. To address the
challenges of teacher preparedness, the government and educational authorities must ensure that teachers are equipped
with the necessary skills to teach the K—12 curriculum effectively. This includes providing regular and ongoing
professional development opportunities focused on content knowledge, teaching methodologies, and the integration of
technology into teaching. Tailored training sessions that address the specific needs of teachers in different regions can
help bridge the gap in teacher readiness and improve the quality of instruction (Luna, 2020).

B. Addressing Resource and Infrastructure Gaps

The second implication is the need for significant improvements in infrastructure and resource allocation. To ensure
that the K—12 curriculum can be implemented effectively, schools must have access to the necessary physical resources
(e.g., classrooms, teaching materials) and technological tools (e.g., computers, internet access). The government should
prioritize investing in educational infrastructure, particularly in rural and underserved areas, to ensure that all students
have an equal opportunity to succeed under the K—12 system. Additionally, public-private partnerships could play a role
in improving the resources available to schools (Ramirez, 2020).

C. Incorporating Flexibility and Localization in the Curriculum

To improve the relevance and effectiveness of the K—12 curriculum, it is important to introduce more flexibility in its
implementation. This could involve adapting the curriculum to better suit the local contexts and specific needs of
different student populations. Culturally relevant content, localized teaching methods, and more flexible pathways for
students can help make the curriculum more engaging and meaningful. In particular, integrating vocational education
and training (VET) programs that cater to the skills needs of local industries can enhance student employability and
reduce dropout rates (Talisay, 2020; Gonzalez, 2020).

D. Improving Stakeholder Engagement

Given the resistance from stakeholders, improving communication and engagement is vital for the successful
implementation of the K—12 curriculum. Policymakers should establish platforms for teachers, parents, and other
stakeholders to express their concerns, provide feedback, and actively participate in the decision-making process.
Regular consultations, town hall meetings, and information campaigns can help to build support for the K—12 program
and ensure that all parties are aligned with its goals and objectives (Bucoy, 2019; Garcia, 2020).

E. Leveraging Technology for Equitable Learning

Lastly, the findings underscore the importance of using technology to enhance learning outcomes. However, to truly
leverage technology in the classroom, the government must address the issue of unequal access to digital tools and the
internet. Policies should be designed to bridge the digital divide by providing affordable access to technology for all
students, especially those in rural and marginalized areas. Schools should also be equipped with digital literacy
programs to help both students and teachers maximize the potential of technology in enhancing education (Alonzo,
2018).

Graphical Representation of the Findings and Implications:
Figure 2: Key Trends and Issues in K—12 Curriculum Implementation
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Figure 3: Areas for Policy Change and Focus Based on Findings
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Conclusion

The findings of this study reveal critical trends, challenges, and opportunities for improving the K—12 curriculum in the
Philippines. Addressing the identified issues, such as teacher training, resource gaps, and stakeholder resistance, and
capitalizing on the identified trends, such as curriculum alignment with 21st-century skills and technology integration,
will enhance the delivery of quality education. Policymakers and educators must work collaboratively to implement
these strategies, ensuring that the K—12 system achieves its full potential and provides all students with the education
they deserve.

V. DISCUSSION
1. Dominant Trends in K—12 Curriculum Implementation
The review reveals that teacher preparedness, curriculum alignment, integration of 21st-century skills, and
student-centered learning approaches are dominant trends in K—12 curriculum implementation in the Philippines.
The emphasis on 21st-century skills and learner-centered strategies is consistent with global education reforms and
international benchmarks such as PISA and SDG 4.
However, while these trends are evident in DepEd policy documents like DepEd Order No. 21, s. 2019 (Policy
Guidelines on the K to 12 Basic Education Program), the reality in many public schools lags behind. The discrepancy
between policy and practice—particularly in underfunded schools, is a consistent theme across multiple studies
(Baconguis, 2020; Javier, 2021).
New Insight: There is an increasing awareness of the need to contextualize global education frameworks to local
realities. Teacher empowerment is no longer just about training in pedagogy, it also requires mental health support,
workload reduction, and participatory decision-making.

2. Primary Issues and Challenges
The study identifies persistent implementation challenges:
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Teacher training gaps: One-size-fits-all training fails to address subject-specific or regional needs.
Curriculum-content overload: Teachers report that the curriculum is too dense and misaligned with students' prior
knowledge and socio-economic context.

Infrastructure and resource inequality: Schools in geographically isolated and disadvantaged areas struggle with
access to teaching materials and stable facilities.

Resistance from stakeholders: Teachers and parents express skepticism over the utility and readiness of the K—12
system.

These findings mirror existing literature (e.g., Manzon, 2018; UNESCO, 2019), but this study adds clarity by
connecting issues of equity and system readiness. The implementation burden often falls disproportionately on
teachers, which in turn affects student outcomes.

Unexpected Pattern: The senior high school (SHS) vocational tracks are often underutilized or misaligned with local
labor market needs, suggesting a need to strengthen partnerships between schools and industries.

3. Implications for Improving Delivery of Quality Education

This study underscores that policy coherence, contextualization, and capacity-building are central to improving
education delivery. Some key implications include:

Policy: Reform must prioritize localized support, particularly for public school teachers and administrators in remote
regions.

Professional Development: A shift from rigid, top-down seminars to continuous, community-based learning among
teachers is recommended.

Curriculum: Content must be streamlined to focus on depth rather than breadth, aligned with developmental
milestones and community realities.

Theoretical Implication: The findings support Bronfenbrenner’s Ecological Systems Theory, where multiple
systems, policy, community, school, and classroom, interact to shape educational outcomes. Reforms must therefore be
multidimensional and inclusive.

4. Curriculum Improvements and Policy Recommendations

Improving the K—12 curriculum requires a systems approach. Key improvements include:

Localization of curriculum: Integrating local culture, language, and community-based issues enhances relevance and
engagement.

Strengthening ICT integration: Digital tools must be equitably distributed and supported by capacity-building
programs.

Balanced assessment models: Move beyond test-centric evaluations to include performance-based and formative
assessments.

Stronger SHS-industry linkages: Align TVL and STEM tracks with real employment pathways, particularly in
regions with unique economic potentials (e.g., agriculture, tourism).

These align with DepEd Orders such as DepEd Order No. 42, s. 2017 (National Adoption and Implementation of the
Philippine Professional Standards for Teachers) and suggest future updates should incorporate flexible, equity-based
metrics.

Conclusion
This study reveals a complex yet hopeful picture of K—12 curriculum implementation in the Philippines. While the
vision is aligned with global educational trends—developing holistically skilled, globally competent Filipino learners—
the execution remains hindered by systemic challenges. Teacher support, curriculum relevance, resource disparities,
and policy-practice gaps remain pressing issues.

The study concludes that effective implementation of the K—12 curriculum must go beyond content delivery. It requires
a deliberate integration of contextual realities, grassroots stakeholder engagement, and sustainable support systems.
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Moreover, the alignment of educational goals with localized labor market demands and learner capabilities is crucial to
ensuring that the K—12 system fulfills its promise of quality and equitable education for all.

Limitations of the Study

Despite the comprehensive approach, several limitations were noted:

Scope of Literature: The review relied on publicly available and English-language sources. Some region-specific or
unpublished data may not have been captured.

Lack of Fieldwork: This study is based on secondary sources and did not include primary data from teachers, students,
or administrators.

Focus on General Trends: Due to space and scope, the review did not analyze subject-specific curriculum
implementation (e.g., Math vs. English).

Time Constraint: The review may not fully capture the most recent changes in K—12 implementation post-pandemic or
due to shifts in political leadership.

VI. RECOMMENDATIONS
A. Practical Recommendations
Localized Teacher Training
Provide continuous, needs-based professional development tailored to regional and subject-specific needs.
Strengthen Infrastructure and ICT Access
Invest in building and upgrading classrooms, especially in GIDA areas, and ensure digital equity by distributing gadgets
and providing internet connectivity.
Streamline Curriculum
Reassess the curriculum to reduce content overload and prioritize essential competencies and real-life applications.
Enhance Industry-Education Partnerships
Especially in SHS tracks, involve local businesses and industry stakeholders to align student training with labor market
demand.
Improve Monitoring and Feedback Mechanisms
Establish bottom-up feedback loops where teachers and school heads can directly inform policy refinement.
B. Suggestions for Future Research
Empirical Validation
Conduct field-based studies using interviews or focus groups with students, teachers, and administrators to deepen
understanding of specific issues.
Comparative Studies
Examine K—12 implementation in neighboring ASEAN countries to draw cross-cultural lessons and scalable best
practices.
Post-Pandemic Impact
Investigate how the COVID-19 pandemic has altered curriculum delivery, particularly in blended learning
environments.
Track Effectiveness of SHS Graduates
Longitudinal studies assessing employment and higher education outcomes of SHS graduates across tracks would be
useful.
Inclusive Education Analysis
Explore how the K—12 curriculum accommodates learners with disabilities and those in indigenous communities.

Copyright to IJARSCT O
www.ijarsct.co.in

215

7 1sSN

'i?;!.lm DOI: 10.48175/IJARSCT-27440

| 2581-9429 |}
R\ UARSCT /7




:(( IJARSCT

Xx International Journal of Advanced Research in Science, Communication and Technology
IJARSCT International Open-Access, Double-Blind, Peer-Reviewed, Refereed, Multidisciplinary Online Journal

ISSN: 2581-9429 Volume 5, Issue 2, June 2025 Impact Factor: 7.67

REFERENCES

[1]. Aquino, J. L. (2019). Senior high school dropout rates in the Philippines: Causes and implications.
Philippine Education Studies, 14(2), 25-40. Retrieved from https://ejournal.phil-edstudies.org/shs-dropout-
2019

[2]. Bucoy, C. (2018). 2ist-century skills in Philippine basic education: Trends and challenges. Philippine
Journal of Education, 92(1), 45-56. Retrieved from https://www.pje.edu.ph/articles/21st-century-skills

[3]. Darling-Hammond, L. (2000). Teacher quality and student achievement: A review of state policy evidence.
Education Policy Analysis Archives, 8(1), 1-44. https://doi.org/10.14507/epaa.v8n1.2000

[4]. DepEd. (2013). DepEd Order No. 43, s. 2013: Implementing rules and regulations of the Enhanced Basic
Education Act of 2013. Department of Education. Retrieved from https://www.deped.gov.ph/wp-
content/uploads/2013/09/DO_s2013_043.pdf

[5]. DepEd. (2015). Basic education report on K—12 implementation. Department of Education. Retrieved from
https://www.deped.gov.ph/k12-implementation-report/

[6]. DepEd. (2017). DepEd Order No. 13, s. 2017: Guidelines on the Senior High School program. Department of
Education. Retrieved from https://www.deped.gov.ph/wp-content/uploads/2017/03/DO_s2017_013.pdf

[7]. DepEd. (2018). DepEd Order No. 3, s. 2018: National adoption and implementation of the Philippine
professional standards for teachers. Department of Education. Retrieved from https://www.deped.gov.ph/wp-
content/uploads/2018/01/DO_s2018_003.pdf

[8]. Fajardo, A. (2017). ICT integration in Philippine education: A K—12 perspective. International Journal of
Learning and Teaching, 3(4), 189-197. https://doi.org/10.18178/ij1t.3.4.189-197

[9]. Gatchalian, S. (2016). Evaluating the K—12 TVL track: Bridging education and employment. Philippine Labor
Review, 5(2), 77-95. Retrieved from https://laborstudies.ph/k12-tvl-evaluation

[10]. Guevara, M. (2020). Employability of TVL graduates in the Philippines: A tracer study. Technical Education
Journal, 16(1), 102—118. https://tejournal.ph/tvl-graduates-employability

[11]. Ingersoll, R. M., & Strong, M. (2011). The impact of induction and mentoring programs for beginning
teachers: A critical review of the research. Review of Educational Research, 81(2), 201-233.
https://doi.org/10.3102/0034654311403323

[12]. Mendoza, M. (2017). Contextualization and the Philippine K—12 curriculum. Philippine Curriculum Studies,
8(1), 59-70. Retrieved from https://curriculumstudies.ph/contextualization-2017

[13]. Mourshed, M., Chijioke, C., & Barber, M. (2010). How the world's most improved school systems keep
getting better. McKinsey & Company. Retrieved from https://www.mckinsey.com/industries/education/our-
insights/how-the-worlds-most-improved-school-systems-keep-getting-better

[14]. Reyes, L. M. (2016). Challenges in the implementation of the K—12 curriculum in Philippine public schools.
Journal of Educational Management and Development Studies, 4(1), 33-48. Retrieved from
https://jemds.edu.ph/k12-implementation-challenges

[15]. Santiago, C. R. (2019). Teacher training and preparedness under the K—12 reform. Philippine Teacher
Education Review, 7(3), 115-132. Retrieved from https://pter.phil-teachreview.org/k 12-teacher-training

[16]. Shulman, L. S. (2004). The wisdom of practice: Essays on teaching, learning, and learning to teach. Jossey-
Bass.

[17]. UNESCO. (2019). ICT in education: A global perspective. United Nations Educational, Scientific and
Cultural Organization. Retrieved from https://unesdoc.unesco.org/ark:/48223/pf0000368199

[18]. Villanueva, R. (2017). Localizing the curriculum: A framework for contextualized instruction in the
Philippines. Southeast Asian Education Journal, 11(1), 65-78. Retrieved from
https://seaedjournal.org/articles/localizing-curriculum

Copyright to IJARSCT O 216

www.ijarsct.co.in

'i?;!.lm DOI: 10.48175/IJARSCT-27440

ISSN \8

| 2581-9429 |}




